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Review details 
Our education system aspires to become the best in Australia by seeking growth for every student, in every 

class and in every school. 

The purpose of the External School Review (ESR) is to support schools to raise achievement, sustain high 

performance and to provide quality assurance to build and sustain public confidence in government schools. 

The External School Review framework is referenced throughout all stages of the ESR process. 

This report outlines aspects of the school’s performance verified through the review process according to 

the framework. It does not document every aspect of the school’s processes, programs and outcomes.   

We acknowledge the support and cooperation provided by the staff and school community. While not all 

review processes, artefacts and comments are documented here, they have all been considered and 

contribute to the development and directions of this report.  

This review was conducted by Tanya Oshinsky, Review Officer of the department’s Review, Improvement 

and Accountability directorate and Cam Wright, Review Principal. 

Review Process 
The following processes were used to gather evidence relevant to the lines of inquiry: 

• Presentation from the Principal and leadership team

• Class visits

• Attendance at staff meeting

• Document analysis

• Discussions with:

- Governing Council representatives and parents

- Leaders

- School Services Officers (SSOs)

- Student representatives

- Teachers.
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School context 

South Australian School for Vision Impaired caters for students from reception to year 7, birth to year 12 as 

part of the statewide support service, and secondary students in the visually impaired program at Charles 

Campbell College. Almost 300 students are supported across the state. It is situated 8kms from the Adelaide 

CBD. The enrolment at the school in 2021, as at the February census, is 23. Twelve of these students are 

shared enrolments. Enrolment at the time of the previous review was 32. The local partnership is Marion 

Inland. 

The school has a 2020 ICSEA score of 992 and is classified as Category 6 on the Department for Education 

Index of Educational Disadvantage.  

The school population includes 4% Aboriginal students, 100% students with disabilities, 17% students with 

English as an additional language or dialect (EALD) background, no children/young people in care and 33% of 

students eligible for School Card assistance. 

SASVI is a unique multi-faceted learning centre. It is the only dedicated school in Australia complemented by 

a statewide support service (SSS) to meet the learning needs of children with vision impairment. The SSS 

allows students to access curriculum in mainstream settings across Government, Independent and Catholic 

schools. The visually impaired program assists vision-impaired secondary students at Charles Campbell 

College. Co-located, the Assisted Format Production service develops large print and Braille resources for 

visually impaired students across the state. The school shares a campus with Ascot Park Primary School and 

Kilparrin Teaching and Assessment School. 

The school leadership team consists of a Principal in the 5th year of his tenure, a Deputy Principal and a 

Statewide Support Service Manager.  

The school has 5 teachers, including 2 in the early years of their career, and a highly accomplished teacher. 

There are 5 specialist teachers that work across both the school and the statewide support service, 2 of 

which are Highly Accomplished and Lead Teacher certification-accredited. There are 14 teachers as part of 

service and 2 teachers at Charles Campbell College. 

The previous ESR or OTE directions were: 

Direction 1 The statewide support service and visually impaired programs introduce into their 

planning the regular monitoring with mainstream teachers of student learning outcomes. 

Direction 2 ‘Re-culture’ the statewide support service and secondary units by redefining their purpose 

and practices through explicit consideration of the actual intent of the service.  

Direction 3 Incorporate the explicit teaching of self-management, self-determination and 

independence within a mainstream classroom into the Expanded Core Curriculum for 

students.  
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What impact has the implementation of previous directions had on school improvement? 

South Australian School for Vision Impaired response to the previous directions resulted in significant 

positive change. Teachers implement a variety of assessments to track and monitor student progress and 

value that the information informs their work. The Principal continues to advocate for the full service to 

have direct access to NAPLAN and PAT data, which is currently only available to schools. Analysing 

standardised tests, in addition to their own assessment tools, will enable staff to better cater for their 

students, particularly those enrolled in mainstream schools. Access to data from other schools has 

improved over time. 

Staff report they are more connected now as one integrated service. Many staff work both at the school 

and as part of the statewide support service. Teachers moving from the school into SSS have brought with 

them a depth of understanding in supporting visually impaired learners in the classroom. The SSS service 

agreement with schools was reviewed and updated. Whole-service staff meetings occur during the term 

and SSS staff have a greater understanding of their role in achieving the service’s improvement priorities. 

Staff report feeling very supported by all leaders regardless of their role. 

In 2018, a whole-school review focused on meeting Australian Curriculum requirements and ensuring that 

the Expanded Core Curriculum (ECC) was integrated into learning. ‘Learning for life’ days were established 

and now occur 2 days per term. These days alternate during the year to ensure part-time students can 

also access the ECC. Explicit teaching is an essential part of this program for visually impaired learners. 

‘Learning for life’ days are planned around students’ needs and interests, building the necessary life skills 

and knowledge for students to become independent and successful members of their community.  



 External School Review – South Australian School for Vision Impaired, May 2021 | Final | 5 

Lines of inquiry 

Effective school improvement planning

How effectively does the school use improvement planning processes to raise student 
achievement?   

School and service leaders continue to explore modern and effective tools of assessment for visually 

impaired learners. All students now have baseline data collected for their reading comprehension using 

Neale Analysis of Reading. Having a common and standardised assessment test for learners, highlighted that 

students who are good readers often have lower comprehension levels. This led to comprehension as a 

common goal in the school improvement plan (SIP) for both the school and SSS. Having a joint focus provides 

a strong platform to further build collaborative practices amongst staff. 

There are well-established self-review processes to monitor the progress of SIP priorities. Regular staff 

meeting check-ins, SIP step 4 and 5 processes and a whole-day review in term 4 provide opportunities for 

staff to be active evaluators within the improvement cycle. Using quality resources such as the literacy and 

numeracy guidebooks, and Australian Curriculum scope and sequences, has built staff understanding of the 

goals and challenges of practices in the SIP and their work within it. 

Performance and development planning (PDP) processes and professional learning continue to develop staff 

capacity. Staff PDPs are aligned to the SIP. Staff identify that leadership, mentoring and high levels of 

collaboration continuously support their improvement. Teachers within the school provide their program to 

the Deputy Principal and are supported to build consistency in pedagogical practice for teaching and 

learning. Observations of their teaching practice is followed by feedback. Targeted professional learning is 

also provided by teachers to mainstream school staff, to build their understanding of required support for 

visually impaired learners.  

Until recently, without ongoing consistent data, review processes have been focused on individual student 

progress. The Lorimer Braille Recognition Test and the Tooze Braille Speed Test are standard assessments in 

place for Braille learners. As the school and integrated services gain more access to external datasets and 

can begin to monitor progress against collected baseline data, it will be able to evaluate if their actions and 

strategies are having the desired impact of improvement. There is also opportunity to compare progress 

across the different components of the school and like schools nationally, to determine best future practice 

for the school and our system. 

Direction 1 Effectively evaluate the impact of implemented strategies and actions by measuring 

student growth and comparing outcomes across all sectors of the school’s service and 

across systems.  
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Effective teaching and student learning

How effectively are teachers analysing assessment and feedback data to inform differentiated 

curriculum planning and instruction? 

Small numbers in classrooms within the school enable teachers and school service officers (SSOs) to monitor 

students’ closely and to provide intentional, targeted support for every student. Differentiated practice is 

essential due to varied needs of students. Staff regularly take anecdotal notes and photos as evidence of 

student progress and parents report that they are well informed about their child’s learning at school. While 

staff can provide one on one support when necessary, older students are encouraged to be more 

independent in their learning in preparation for secondary school. Students provide strong examples of 

regular feedback to and from teachers that support them to improve their learning.  

Students who can access large print NAPLAN and PAT tests generally participate in these assessments. In 

addition to the common assessment tools of Neale Analysis of Reading, Lorimer Braille Recognition Test and 

Tooze Braille Speed Test, the Oregon Needs Assessment is used as an early years skills and development 

checklist. Building capacity in early years intervention is identified by leaders as an area for growth. Excel 

spreadsheets were developed by the school for tracking and monitoring students and Neale Analysis of 

Reading results are now included in SSS reports. For students with dual enrolment at South Australian School 

for Vision Impaired and a mainstream school, strong communication exists between relevant staff for 

continuous learning and support. Teachers and parents report that if these students become full-time, they 

often improve their outcomes in a short period. This is particularly noted for Braille users, as they are 

immersed in Braille learning daily. ‘One Plans’ for all students across the service are collaboratively designed 

and monitored. 

Analysing student achievement in mainstream settings to target support for visually impaired learners 

continues to be problematic. Statewide support service and Charles Campbell College staff are reliant on 

schools to share information and sometimes find that the feedback from teachers and students about how 

they are going in their learning differs. Students in mainstream report that accommodations for their 

learning are not made by all teachers. To improve differentiated practice, particularly in mainstream, 

teachers identify that they want more support to go narrower and deeper with data conversations. 

Continuing work will be to explore how South Australian School for Vision Impaired and mainstream staff 

can work productively together, using evidence of student progress, to ensure all visually impaired learners 

are reaching their full potential. 

Direction 2 Strengthen the capacity of staff to track, monitor and use evidence of student learning and 

growth to inform their practice and increase their impact on student learning outcomes. 
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Conditions for effective student learning

To what extent does the school provide conditions for effective student learning? 

Building effective working relationships between South Australian School for Vision Impaired staff, 

mainstream staff, external agencies and families is a critical component of the successful outcomes achieved 

for every student. Improved collaborative practices across the service ensure staff work as a team to achieve 

common goals. All staff learn Braille and aim to foster independent, functional, problem-solvers who are 

creative and critical thinkers. There is a comprehensive curriculum, access to the ECC, opportunities for 

students to interact with visually impaired role models and broader experiences, such as music camp and 

national blind sports. Positive student dispositions are fostered as a result. Children must be over 6 years of 

age, or travel for less than an hour to the school, to access taxis. Parents also report that the school is not 

always identified as an option for their children. These are identified barriers affecting early intervention for 

some students that leaders continue to address. 

Statewide support service teachers visit schools then write a report. Some follow-up with emails between 

visits to check on student progress and their recommendations. One of the challenges in building 

mainstream teachers’ deep understanding in further supporting learners is that service teachers have 

limited opportunity to meet with mainstream staff during their visit. Information is therefore often passed 

on. For country students, online platforms have improved the frequency with which SSS teachers support 

them, in addition to face-to-face. Country students are encouraged to come to the South Australian School 

for Vision Impaired for blocks of time to boost their support and learning outcomes. 

Transition practices include dedicated meetings with varied stakeholders to support the movement of 

visually impaired students across the system. Extended transition visits into high school occur throughout 

term 4 and topics within the ECC address transition issues. Upper primary teachers and students talk about 

‘intentional strategies’ to ensure students are resilient and self-advocate for their own learning. For 

example, teachers may purposefully give small print to a student so that they need to negotiate for what 

they need. Students also receive emails about their learning, which they then convert to a format they can 

access. Some students still express concerns about going into secondary school, while some students in 

mainstream report that they can feel socially isolated and not included at times. This student feedback 

supports leaders’ view that improving transition processes continues to be an area for growth. 

Direction 3 Improve transition processes with particular focus on social connectivity and inclusivity for 

students at key transition points. 
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Outcomes of the External School Review 2021 

The South Australian School for Vision Impaired has a strong, positive culture focussed on improving learner 

and life outcomes for visually impaired students. The school is to be commended for the improvement 

agenda they have undertaken and continue to pursue. Students, staff and parents talk passionately about 

what the integrated service offers and the individualised and targeted accommodations in place to ensure 

students are successful learners. Leaders are highly respected by the staff. Staff build strong successful 

partnerships with a multitude of people across schools, families and agencies. Students at the school are 

articulate about their learning and report feeling safe and happy to come to school. 

The Principal will work with the Education Director to implement the following directions: 

Direction 1 Effectively evaluate the impact of implemented strategies and actions by measuring 

student growth and comparing outcomes across all sectors of the school’s service and 

across systems.  

Direction 2 Strengthen the capacity of staff to track, monitor and use evidence of student learning and 

growth to inform their practice and increase their impact on student learning outcomes. 

Direction 3 Improve transition processes with particular focus on social connectivity and inclusivity for 

students at key transition points. 

Based on the school’s current performance, South Australian School for Vision Impaired will be externally 

reviewed again in 2024. 

---------------------------------------------       ------------------------------------------------- 

Danielle Chadwick Anne Millard 

A/Director Executive Director 

Review, Improvement and Accountability Partnerships, Schools and Preschools 

--------------------------------------------         ------------------------------------------------ 

Peter Haskell  Governing Council Chairperson 

Principal 

South Australian School for Vision Impaired 
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Appendix 1 

School performance overview 

The External School Review process includes an analysis of school performance as measured against the 

Department for Education Standard of Educational Achievement (SEA). 

As a special school, not all students undertake systematic testing or assessments. The school tracks student 

progress through various assessments, including Braille specific tools. Teachers respond to and plan for 

individual learner achievement.  

In considering the data below, there needs to be some caution in making a judgement due to the low 

numbers represented in the student cohorts at the school. This is done for two reasons:  to overcome the 

anomalies that may occur in any one year and to minimise the possibility of identifying individuals in any 

small cohort of students. The data below represents a summary of the aggregated data from 2015-2019. 

Reading 

From 2015 to 2019, the reading results, as measured by NAPLAN, indicate that 69% of year 3 students, 67% 

of year 5 students and 47% of year 7 students demonstrated the expected achievement against the SEA.  

From 2015 to 2019, 31% of year 3, 28% of year 5 and 13% of year 7 students achieved in the top 2 NAPLAN 

reading bands.  

Numeracy 

From 2015 to 2019, the numeracy results, as measured by NAPLAN, indicate that 69% of year 3 students, 

61% of year 5 students and 67% of year 7 students demonstrated the expected achievement against the 

SEA.  

From 2015 to 2019, 23% of year 3, 17% of year 5 and 20% of year 7 students achieved in the top 2 NAPLAN 

numeracy bands.  




